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ABSTRACT 
 

This study aimed to determine the significant relationship between multimodal literacy and creative 
teaching practices among public elementary school teachers in Mati Central District, Division of 
Davao Oriental. A descriptive-correlational research design was employed, involving a sample of 
193 teachers from public elementary schools. Standardized questionnaires were administered 
through face-to-face surveys to collect data. The mean, standard deviation (SD), Pearson product-
moment correlation, and multiple linear regression analyses were used for analysis. The findings 
revealed that multimodal literacy and creative teaching practices were both at very extensive levels. 
Correlation analysis indicated a significant relationship between multimodal literacy and creative 
teaching practices. Additionally, specific domains of multimodal literacy, such as expressing oneself 
using multimodal structures, interpreting content presented in multimodal forms, and preferring 
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multimodal structures, significantly influenced creative teaching practices. These findings 
underscore the growing importance of integrating multimodal approaches in teacher development 
programs. The study contributes to the field of educational research by demonstrating how 
multimodal literacy can serve as a foundational skill that enhances pedagogical creativity. It 
provides empirical evidence supporting the alignment of multimodal competencies with 21st-
century teaching demands. Promoting multimodal literacy through targeted professional learning 
can equip teachers to deliver instruction that is more dynamic, inclusive, and responsive to diverse 
learners in contemporary classrooms. 
 

 
Keywords: Multimodal literacy; creative teaching practices; descriptive correlational; education; 

elementary schools; teacher development. 
 

1. INTRODUCTION 
 
Creative teaching is essential in fostering student 
engagement, critical thinking, and innovative 
problem-solving skills. However, many educators 
struggle to implement creative teaching 
strategies due to various factors such as lack of 
training, rigid curricula, and institutional 
constraints.  Poor creative teaching practices 
often lead to passive learning, reduced student 
motivation, and limited skill development, 
affecting overall academic performance. As 
education continuously evolves to meet the 
demands of the 21st century, the need for 
innovative and engaging teaching methods 
becomes increasingly urgent.  
 
On a global scale, particularly in New York, poor 
creative teaching practices are a persistent issue 
in many educational systems. Teachers often 
rely on traditional, lecture-based methods, which 
hinder student participation and limit 
opportunities for experiential learning 
(Hernández-Torrano & Ibrayeva, 2020). In 
Finland, a lack of professional development in 
creative teaching methodologies further 
exacerbates the problem, leaving educators 
unprepared to integrate innovative approaches 
into their lessons (Martin, 2021). Additionally, in 
United States of America, standardized testing 
pressures discourage teachers from 
experimenting with new instructional techniques, 
as they prioritize rote memorization over critical 
thinking and creativity (Au, 2022). This 
widespread issue negatively affects students' 
ability to adapt to a rapidly changing world that 
demands creativity and innovation.  
 
In educational environments where multimodal 
literacy is integrated into creative teaching 
practices, there is a marked improvement in 
student outcomes, including enhanced creativity, 
critical thinking, and collaboration skills (Warsah 
et al., 2021). These environments also tend to 

cultivate a spirit of experimentation and 
continuous learning, as teachers adapt and 
refine their practices to align with the evolving 
needs of their students (Nigar et al., 2024). 
Ultimately, the relationship between multimodal 
literacy and creative teaching practices not only 
enriches the educational experience but also 
equips students with the skills necessary to 
succeed in a diverse and media-driven world 
(Zayeb et al., 2024).  
 
Moreover, studies have shown that teachers who 
prioritize multimodal literacy are more adept at 
creating interdisciplinary learning experiences, 
encouraging students to apply knowledge from 
multiple disciplines in innovative ways (Guo et 
al., 2024). These educators are also more likely 
to promote collaborative learning environments 
where students work together to explore different 
modes of expression and problem-solving 
(Isohätälä et al., 2020). By embracing various 
forms of media, teachers can foster a culture of 
creativity that prepares students for future 
challenges and opportunities in an increasingly 
visual and digital world (Eslit, 2023).  
 
In the Philippines, particularly in Cebu City, the 
problem of poor creative teaching practices is 
evident in various educational institutions. Many 
teachers continue to use conventional teaching 
methods, resulting in disengaged students and 
ineffective learning environments (Micabalo et 
al., 2021). The Department of Education (DepEd) 
and the Commission on Higher Education 
(CHED) have introduced programs to enhance 
creative pedagogy, but challenges such as 
inadequate teacher training, limited access to 
technology, and rigid curricula hinder their 
successful implementation (Napanoy et al., 
2021). Furthermore, in Quezon City, large class 
sizes and a lack of resources make it difficult for 
educators to adopt student-centered, creative 
teaching strategies (Trinidad, 2020). As a result, 
students may struggle to develop higher-order 
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thinking skills and practical knowledge applicable 
to real-world situations.  
 

Multimodal literacy, which involves the ability to 
interpret and create meaning using multiple 
modes of communication such as text, images, 
audio, video, and interactive media, can 
significantly enhance creative teaching practices 
among educators (Lähdesmäki et al., 2022). By 
integrating multimodal approaches into their 
instruction, teachers can design more engaging 
and dynamic lessons that cater to diverse 
learning styles, making complex concepts more 
accessible and stimulating for students (Oakley 
et al., 2020). For instance, incorporating visual 
storytelling, digital simulations, and interactive 
activities allows students to actively participate in 
the learning process actively, fostering deeper 
understanding and critical thinking. Moreover, 
multimodal literacy empowers teachers to move 
beyond traditional lecture-based methods, 
encouraging them to experiment with innovative 
strategies such as gamification, project-based 
learning, and collaborative digital tools (Taylor & 
Leung, 2020). As educators become more 
proficient in using multimodal resources, they 
can create inclusive and adaptive learning 
environments that promote creativity, student 
engagement, and meaningful learning 
experiences.  
 
Despite the growing recognition of the 
importance of creative teaching practices, there 

remains a significant research gap in 
understanding how these practices are 
implemented in specific contexts. While several 
studies have explored creative teaching at the 
national and international levels, there is a lack of 
research focusing on Davao City, Philippines, 
leaving local challenges and contextual factors 
unexamined. Additionally, most existing studies 
primarily focus on higher education and 
secondary schools, with little attention given to 
elementary schools, where fostering creativity at 
an early stage is crucial for lifelong learning. 
Furthermore, research on creative teaching 
practices has been largely concentrated in 
private institutions, overlooking the unique 
struggles faced by public schools, such as limited 
resources, large class sizes, and rigid curricula. 
 

In Mati Central District, Division of Mati City, the 
issue of poor creative teaching practices is a 
concern across various schools and universities. 
Many educators face challenges in implementing 
innovative teaching strategies due to limited 
professional development opportunities and the 
constraints of traditional education systems 
(Ainin et al., 2025). Some teachers rely heavily 
on outdated teaching methods, leading to a lack 
of student engagement and reduced learning 
outcomes (Caruz, 2024). While there are efforts 
from local educational institutions to promote 
creative teaching, the lack of support and 
resources makes it difficult to sustain these 
initiatives.  

 

 
 

Fig. 1. Conceptual framework of the study 
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To strengthen quality instruction, this study aims 
to determine the relationship between multimodal 
literacy and creative teaching practices among 
elementary school teachers in public schools in 
Mati Central District, Division of Mati City,. Given 
the increasing demand for innovative teaching 
methods that foster student engagement and 
critical thinking, this research is both timely and 
essential. The urgency of this study lies in the 
need to address the persistent issues of 
traditional, passive teaching methods that limit 
student learning experiences, especially in 
resource-constrained public school settings. By 
examining how multimodal literacy influences 
teachers' ability to implement creative strategies, 
this study can provide valuable insights for 
educators, school administrators, and 
policymakers. Its findings may contribute to 
professional development programs, curriculum 
enhancements, and policy reforms aimed at 
equipping teachers with the skills and resources 
necessary to integrate multimodal approaches 
into their instruction, ultimately improving the 
quality of education and student learning 
outcomes (Fig. 1). 
 

1.1 Statement of the Problem 
 

This study aimed to determine the significant 
relationship between multimodal literacy and 
creative teaching practices of public elementary 
school teachers in Mati Central District, Division 
of Mati City, Specifically, it sought to answer the 
following questions:  
 

1. What is the level of multimodal literacy of 
teachers in terms of:  

 

1.1 expressing oneself using multimodal 
structure;  

1.2 interpretation of the contents presented 
in multimodal structure; and  

1.3 preferring multimodal structure?  
 

2. What is the level of creative teaching 
practices of teachers in terms of:  

 

2.1 teacher self-efficacy;  
2.2 environmental encouragement;    
2.3 societal value; and  
2.4 student potential?  

 

3. Is there a significant relationship between 
multimodal literacy and the creative 
teaching practices of teachers?  

 

4. Which domains of multimodal literacy 
significantly influence the creative teaching 
practices of teachers? 

1.2 Hypotheses 
 
Ho1. There is no significant relationship between 
multimodal literacy and the creative teaching 
practices of public elementary school teachers.  
Ho2. None of the domains of multimodal literacy 
significantly influence the creative teaching 
practices of public elementary school teachers. 
 

2. METHODOLOGY 
 

2.1 Research Design 
 
The study employed a quantitative research 
design, specifically utilizing a descriptive 
correlational approach. Quantitative research 
involves the systematic collection of numerical 
data, with statistical, mathematical, or 
computational techniques to ensure objective, 
accurate, and measurable results (Mohajan, 
2020). To achieve reliable findings, the study 
uses standardized and controlled data collection 
methods, such as surveys, to quantify variables 
and test hypotheses (Mellinger & Hanson, 2020).  
 
Furthermore, a descriptive correlational research 
approach was applied to explore and describe 
the connections between two or more variables 
without altering them. The primary goal of this 
approach was to identify and understand 
patterns, relationships, or associations between 
variables (Mertler et al., 2021). Unlike 
experimental research, which sought to establish 
causality by manipulating conditions, descriptive 
correlational research focuses on measuring the 
strength and direction of relationships as they 
naturally occur (Devi et al., 2022).  
 
In the context of this study, the descriptive-
correlational research design was deemed 
appropriate because it aimed to describe the 
extent of multimodal literacy and creative 
teaching practices among public elementary 
school teachers. Additionally, the design sought 
to determine the significant relationship between 
multimodal literacy and creative teaching 
practices. 
 

2.2 Research Respondents 
 
This study was conducted in Mati Central District, 
Division of Mati City. It included 14 schools within 
the district. A total of 193 teachers were involved 
as respondents out of a population of 372, 
selected using Slovin’s Formula with a 0.05 
margin of error. These respondents rated the 
Multimodal Literacy and Creative Teaching 
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Practices of Public Elementary School Teachers 
in Mati Central District, Division of Mati City. The 
study was conducted during the school year 
2024–2025. 
 
In selecting the respondents, the researcher 
employed simple random sampling using the 
lottery or fishbowl technique. Numbers were 
assigned to all members of the population and 
placed in a container large enough to allow the 
rolled pieces of paper to move freely in all 
directions when shaken. The researcher then 
drew the required number of participants from 
the container. 
 
The inclusion criteria were as follows: first, the 
teacher had to be currently employed at a public 
elementary school within Mati Central District, 
Division of Mati City, during the 2024–2025 
school year. Second, the teacher must have had 
at least one year of teaching experience in any 
subject. Teachers who did not meet these criteria 
were excluded. Specifically, those not employed 
in a public elementary school within Mati Central 
District during the 2024–2025 school year, those 
with less than one year of teaching experience, 
and teachers on temporary leave or undergoing 
administrative action were excluded, as their 
circumstances might not accurately reflect 
regular teaching experiences. Additionally, 
school administrators and guidance counselors, 
whose roles do not involve direct classroom 
instruction of elementary subjects, were also 
excluded. 
 

2.3 Research Instrument 
 
The first part of the questionnaire was based on 
the Multimodal Literacy Scale by Bulut et al. 
(2015), as cited in Wang (2022). This scale 
included multiple dimensions such as expressing 
oneself using multimodal structures, interpreting 
the contents presented in multimodal formats, 
and preferring multimodal structures for 
communication. Its overall Cronbach’s alpha 
coefficient is 0.780, which supported the 
reliability of the questionnaire for measuring the 
variable of multimodal literacy. In this study, the 
Multimodal Literacy Scale also demonstrated 
excellent reliability, with a Cronbach’s alpha 
value of 0.975. 
 
The second part of the questionnaire was 
developed by Rubenstein et al. (2013), as cited 
in Fadhilah et al. (2022), to assess creative 
teaching practices. The scale includes four 
dimensions: teacher self-efficacy, environmental 

encouragement, societal value, and student 
potential. The overall Cronbach’s alpha 
coefficient for the scale is 0.880, indicating that 
the questionnaire was reliable for measuring the 
variable of creative teaching practices. 
Additionally, the creative teaching practices 
questionnaire demonstrated excellent reliability in 
this study, with a Cronbach’s alpha value of 
0.972. 
 

2.4 Data Gathering Procedure 
 
In order to collect data for this study, the 
researcher went through the following processes 
and procedures: 
 

The data collection procedure for this study were 
carried out in a systematic manner to ensure 
ethical adherence and obtain the necessary 
approvals. Initially, formal permission was 
requested from the Dean of the Graduate 
School. Once granted, the request was 
forwarded to the School's Division 
Superintendent for further evaluation. This step-
by-step approval process ensures that all 
institutional and educational guidelines will be 
followed. 
 

The next phase involved gathering data by 
creating and distributing survey questionnaires 
that were thoughtfully designed to meet the 
study's objectives. Coordination with school 
officials ensures the smooth distribution of the 
surveys to public school teachers, along with a 
clear explanation of the study's purpose. During 
the data collection phase, the confidentiality and 
anonymity of participants are prioritized to 
encourage candid responses. 
 

After data collection, the retrieval process 
involves carefully organizing and analyzing the 
collected information. The completed 
questionnaires were counted, and responses 
were systematically recorded for statistical 
evaluation using statistical tools such as mean, 
standard deviation, correlation, and multiple 
linear regression analysis. 
 

2.5 Data Analysis 
 

In analyzing and interpreting the data gathered 
for this study, several statistical tools were 
utilized to determine the aim of the study.  
 

Mean was used to assess the extent of 
multimodal literacy and creative teaching 
practices among public elementary school 
teachers.  
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Pearson r-moment correlation analysis was 
applied to examine the strength and direction of 
the relationship between multimodal literacy and 
creative teaching practices among public 
elementary school teachers.  
 

Regression analysis was used to identify which 
domains of multimodal literacy would most 
influence the creative teaching practices of public 
elementary school teachers. 
 

3. RESULTS AND DISCUSSION 
 

3.1 Extent of Multimodal Literacy of 
Teachers among Public Elementary 
School Teachers 

 

Presented in Table 1 is the summary of the 
indicators in the extent of multimodal literacy of 
teachers, including expressing oneself using 
multimodal structure, interpretation of the 
contents presented in multimodal structure, and 
preferring multimodal structure, based on the 
mean scores and standard deviations. The 
indicator of preferring multimodal structure has 
the highest mean of 4.35, which is described as 
"very extensive," followed by interpretation of the 
contents presented in multimodal structure, with 
a mean of 4.32, categorized as "very extensive." 
The indicator of expressing oneself using 
multimodal structure received a mean of 4.30, 
also categorized as "very extensive." The overall 
mean of 4.32 is described as "very extensive," 
indicating that teachers generally exhibit a high 
degree of multimodal literacy across these 
indicators. 

 

This suggests that teachers are highly proficient 
in utilizing multiple forms of media and 
communication tools to express themselves, 
interpret information, and prefer multimodal 
structures for engaging with content. Teachers 
demonstrate a strong ability to integrate various 
media elements, such as visual, auditory, and 
written components, into their teaching practices, 
enhancing student learning experiences. The 
ratings indicate that multimodal literacy is 
effectively incorporated into their teaching, 
leading to a more interactive and dynamic 
classroom environment. 
 
The overall standard deviation of 0.38, being less 
than 1, indicates that the ratings were consistent 
and closely clustered around the mean. 
 
This finding corresponds with the research of Si 
et al. (2022), who argue that teachers with high 
multimodal literacy are better equipped to create 
engaging and effective learning environments. 
These educators leverage various media formats 
such as text, images, videos, and sound to 
enhance their teaching and support diverse 
student needs. Similarly, Mills et al. (2023) found 
that teachers with high multimodal literacy are 
more successful in fostering critical thinking and 
creativity, as they enable students to engage with 
content through multiple sensory channels. 
Additionally, Early and Kendrick (2020) 
emphasize that educators with high multimodal 
literacy can more effectively integrate technology 
into the classroom, equipping students with the 
skills needed to thrive in a world dominated by 
multimodal communication. 

Table 1. Extent of multimodal literacy of teachers among public elementary school teachers 

 
Indicators SD Mean Descriptive Level 

Expressing Oneself Using Multimodal Structure 0.60 4.30 Very Extensive 
Interpretation of the Contents Presented in Multimodal 
Structure 

0.49 4.32 Very Extensive 

Preferring Multimodal Structure 0.45 4.35 Very Extensive 

Overall 0.38 4.32 Very Extensive 

 
Table 2. Extent creative teaching practices of teachers among public elementary school 

teachers 

 
Indicators SD Mean Descriptive Level 

Teacher Self-efficacy 0.56 4.42 Very Extensive 
Environmental Encouragement 0.67 4.34 Very Extensive 
Societal Value 0.58 4.39 Very Extensive 
Student Potential 0.65 4.39 Very Extensive 

Overall 0.46 4.39 Very Extensive 
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3.2 Extent Creative Teaching Practices of 
Teachers among Public Elementary 
School Teachers 

 
Presented in Table 2 is the summary of the 
indicators in the extent of creative teaching 
practices of teachers, including teacher self-
efficacy, environmental encouragement, societal 
value, and student potential, based on the mean 
scores and standard deviations. The indicator of 
teacher self-efficacy has the highest mean of 
4.42, which is described as "very extensive," 
followed by societal value and student potential, 
both with a mean of 4.39, categorized as "very 
extensive." The indicator of environmental 
encouragement received a mean of 4.34, also 
categorized as "very extensive." The overall 
mean of 4.39 is described as "very extensive," 
indicating that teachers generally implement 
creative teaching practices to a high degree 
across these indicators. 
 
This suggests that teachers feel highly capable 
of fostering creativity in their students and are 
supported by an environment that values and 
encourages creative thinking. Teachers also 
place significant importance on the societal value 
of creativity and believe in the potential of every 
student to contribute innovative ideas. The high 
ratings across all indicators demonstrate a strong 
commitment to integrating creative practices into 
teaching, contributing to a more dynamic and 
innovative educational experience for students. 
 
The overall standard deviation of 0.46, being less 
than 1, indicates that the ratings were consistent 
or closely clustered around the mean. 
 
This finding is consistent with the research of 
Bouchrika et al. (2021), who highlight the 
significant impact of creative teaching practices 
on student engagement and learning outcomes. 
Teachers who implement creative teaching 
strategies are better equipped to inspire 
students, encourage innovative thinking, and 
foster a dynamic learning environment. Similarly, 

Calavia et al. (2021) found that educators who 
regularly integrate creativity into their teaching 
practices help students develop critical thinking 
and problem-solving skills. Moreover, Bakar 
(2021) underscores that creative teaching 
practices not only enhance student engagement 
but also prepare them to adapt to future 
challenges, making learning more meaningful 
and relevant to real-world situations.  
 

3.3 Relationship between Multimodal 
Literacy and Creative Teaching 
Practices of Teachers 

 
Presented in Table 3 is the correlation analysis 
between multimodal literacy and creative 
teaching practices of public elementary school 
teachers. The relationship between multimodal 
literacy and creative teaching practices has a 
correlation coefficient of 0.52 with a p-value of 
0.000, which is less than the 0.05 significance 
level. This indicates a moderate and statistically 
significant positive relationship between 
multimodal literacy and creative teaching 
practices. The R² value of 0.27 suggests that 
approximately 27% of the variation in creative 
teaching practices can be explained by 
multimodal literacy. 
 
Given that the p-value is less than 0.05, the null 
hypothesis (Ho1) is rejected, supporting the 
claim that multimodal literacy significantly 
influences the implementation of creative 
teaching practices. 
 
This suggests that teachers with higher levels of 
multimodal literacy are more likely to incorporate 
creative teaching practices into their classrooms. 
Teachers who effectively use visual, auditory, 
and written elements are better equipped to 
engage students in innovative ways, leading to 
more dynamic and creative teaching strategies. 
By fostering multimodal literacy, teachers may be 
able to create more engaging, inclusive, and 
interactive learning environments that promote 
student creativity. 

 
Table 3. Relationship between multimodal literacy and creative teaching practices of teachers 

 

Variables Mean SD R R² Degree of 
Relationship 

p-value Decision 

Multimodal Literacy 4.24 0.38 
     

   
0.52 0.27 Moderate 0.000 Reject Ho1 

Creative Teaching 
Practices 

4.28 0.45 
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Table 4. Domains of multimodal literacy that significantly influence the creative teaching 
practices of teachers 

 

Domains B BE Beta t-stat p-value Decision 

Constant 3.30 0.32 
 

6.27 0.000 Significant 
Expressing Oneself Using Multimodal 
Structure 

0.50 0.24 0.52 3.68 0.000 Significant 

Interpretation of the Contents 
Presented in Multimodal Structure 

0.45 0.23 0.38 3.35 0.000 Significant 

Preferring Multimodal Structure 0.48 0.25 0.42 3.46 0.000 Significant 

Regression Model 
Creative Teaching Practices =3.30 + 0.50 (Expressing Oneself Using Multimodal Structure) + 0.45 
(Interpretation of the Contents Presented in Multimodal Structure) + 0.48  Preferring Multimodal 
Structure 
R=0.520; R²=0.270; F=25.48; p-value=0.000 

 

This finding is consistent with the work of Lim et 
al. (2022), who emphasized the role of 
multimodal literacy in enhancing creative 
teaching practices. Their research highlighted 
that teachers proficient in multimodal literacy are 
more likely to use diverse teaching methods, 
such as multimedia, visuals, and interactive 
elements, to support creativity in the classroom. 
Similarly, Bereczki and Kárpáti (2021) found that 
educators who integrate various forms of media 
and communication in their teaching practices 
are better able to stimulate students' creativity, 
which aligns with the findings of this study. 
Moreover, Anis and Khan (2023) suggest that 
teachers' multimodal literacy skills allow them to 
adapt their teaching to the diverse learning 
needs of students, fostering a more creative and 
inclusive educational experience. 
 

3.4 Domains of Multimodal Literacy that 
Significantly Influence the Creative 
Teaching Practices of Teachers 

 

Presented in Table 4 is the regression analysis of 
how different domains of multimodal literacy—
expressing oneself using multimodal structure, 
interpretation of the contents presented in 
multimodal structure, and preferring multimodal 
structure significantly influence the creative 
teaching practices of public elementary school 
teachers. The regression model reveals that all 
three domains contribute positively to creative 
teaching practices. Specifically, expressing 
oneself using multimodal structure (Beta of 0.52), 
interpretation of the contents presented in 
multimodal structure (Beta of 0.38), and 
preferring multimodal structure (Beta of 0.42) are 
all positively related to creative teaching 
practices, with t-statistics of 3.68, 3.35, and 3.46, 
respectively, and p-values of 0.000, confirming 
that these relationships are statistically 
significant. 

The regression equation, Creative Teaching 
Practices = 3.30 + 0.50 (Expressing Oneself 
Using Multimodal Structure) + 0.45 
(Interpretation of the Contents Presented in 
Multimodal Structure) + 0.48 (Preferring 
Multimodal Structure), indicates that the overall 
model explains 27% of the variance in creative 
teaching practices (R² = 0.270). The model's F-
value of 25.48 and its p-value of 0.000                   
further confirm the statistical significance of the 
model. 
 

In conclusion, these results suggest that 
multimodal literacy plays a crucial role in 
enhancing creative teaching practices within 
public elementary schools. Teachers who are 
adept at expressing themselves using a variety 
of media, interpreting multimodal content, and 
preferring multimodal structures are more likely 
to employ creative and effective teaching 
strategies in their classrooms. 
 

This suggests that teachers who are proficient in 
these domains of multimodal literacy are better 
equipped to engage their students and foster 
creativity through diverse and innovative 
teaching methods. Teachers who express 
themselves effectively across multiple formats 
and interpret various forms of media are more 
likely to create dynamic and engaging learning 
environments, which contribute to improved 
teaching practices. Therefore, enhancing 
teachers' multimodal literacy can have a positive 
impact on their ability to implement creative 
teaching practices, leading to better student 
engagement and learning outcomes. 
 

This finding aligns with the research of Li (2020), 
who found that teachers who are skilled in 
expressing themselves through various 
modalities and interpreting multimodal content 
are more likely to utilize creative approaches in 
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their teaching. Furthermore, Anis and Khan 
(2023) emphasized the importance of multimodal 
literacy in fostering an engaging learning 
environment, as teachers who prefer multimodal 
structures are more adept at utilizing diverse 
teaching methods that address different learning 
styles. Additionally, Govender and Rajkoomar 
(2021) argued that teachers' ability to navigate 
and employ multimodal teaching strategies 
enables them to cater to the varied needs of their 
students, promoting creativity and deeper 
learning. 
 

4. CONCLUSION 
 

Based on the findings of the study, the following 
conclusions were formulated: 
 

Firstly, the extent of multimodal literacy among 
teachers is always manifested, with teachers 
consistently demonstrating a strong capacity for 
expressing themselves using multimodal 
structure, interpreting the contents presented in 
multimodal structure, and preferring multimodal 
structure. This suggests that multimodal literacy 
is an integral part of their teaching approach, 
allowing them to utilize diverse modes of 
communication effectively and engage students 
through various forms of media and content. This 
ongoing engagement with multimodal methods 
enables teachers to create more dynamic and 
inclusive learning environments. 
 

Secondly, the extent of creative teaching 
practices among teachers is always manifested, 
indicating that teachers continuously apply 
strategies that foster creativity in the classroom. 
This encompasses strong self-efficacy, 
environmental encouragement, societal value, 
and recognition of student potential. The findings 
highlight the importance of fostering creativity in 
teaching, which directly impacts the engagement 
and learning outcomes of students. 
 

Thirdly, a significant relationship between 
multimodal literacy and creative teaching 
practices was observed. This indicates that 
teachers who demonstrate high levels of 
multimodal literacy are more likely to implement 
creative teaching practices. The findings 
demonstrate that multimodal literacy actively 
influences teachers' ability to engage students 
with diverse, creative approaches, resulting in 
more innovative and effective teaching. This 
relationship suggests that fostering multimodal 
literacy in teachers could enhance the quality 
and creativity of educational practices in the long 
run. 

Lastly, the domains of multimodal literacy 
significantly influence the development and 
implementation of creative teaching practices. 
This finding underscores the role of multimodal 
literacy in ensuring that teachers adopt diverse 
and effective teaching methods, ultimately 
enhancing the learning experience and outcomes 
for students. Teachers who engage deeply with 
multimodal literacy are more likely to incorporate 
creative and innovative strategies in their 
classrooms, leading to improved student 
engagement and learning outcomes. 
 

The study's findings resonate with several key 
theoretical frameworks, which underscore the 
significant role that multimodal literacy and 
creative teaching practices play in shaping 
effective educational outcomes. 
 

First, the Multimodal Literacy Theory, articulated 
by Kress (2023), emphasizes the ability to 
understand and produce meaning through 
various modes of communication, such as visual, 
auditory, and digital forms. The findings from this 
study align with this theory, suggesting that 
teachers who incorporate multimodal literacy into 
their teaching practices are better equipped to 
engage students with diverse needs, making 
lessons more interactive and accessible. 
Teachers who effectively use multiple modes of 
communication in their instruction foster an 
inclusive and dynamic learning environment, 
which supports the development of critical 
thinking and communication skills in students. 
This approach also aligns with the study’s 
findings, which show a strong connection 
between teachers’ multimodal literacy and their 
creative teaching practices, enhancing student 
engagement and success. 
 

Additionally, the Creative Pedagogy Theory, 
developed by Samson (2015), as cited by Han 
and Yang (2024), emphasizes the importance of 
fostering creativity in the classroom to enhance 
student engagement, exploration, and problem-
solving. The study supports this theory by 
demonstrating that teachers who employ creative 
teaching practices such as self-efficacy, societal 
value, and environmental encouragement are 
more likely to engage students and inspire 
innovative thinking. By creating flexible, student-
centered learning environments, teachers can 
promote higher-order thinking and help students 
apply their knowledge in real-world contexts. The 
study underscores that teachers who integrate 
creative approaches into their teaching methods 
contribute to fostering an environment that 
supports both critical thinking and creativity. 
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Lastly, Interdisciplinary Learning Theory, as 
advanced by Klein (2021), highlights the 
importance of integrating knowledge across 
disciplines to promote a holistic understanding 
and problem-solving approach. This theory is 
supported by the study's findings, which suggest 
that teachers who engage with multimodal 
literacy and creative teaching are more likely to 
adopt interdisciplinary approaches, blending 
subjects to create more meaningful and relevant 
learning experiences. By integrating different 
modes of communication and creative 
pedagogies, teachers can encourage students to 
connect ideas across disciplines, think critically, 
and approach challenges with innovative 
solutions. This aligns with the study’s conclusion 
that teachers’ ability to foster multimodal literacy 
and creativity significantly enhances their 
teaching practices, ultimately improving student 
outcomes. 
 

5. RECOMMENDATION 
 
Based on the findings and conclusions of this 
study, the following recommendations are 
proposed: 
 
Firstly, considering that teachers' multimodal 
literacy skills are very extensive, it may be 
essential for schools to continue supporting and 
enhancing these abilities, particularly in terms of 
expressing oneself through multimodal 
structures, interpreting content presented in 
multimodal forms, and preferring multimodal 
structures in their teaching. Administrators may 
organize professional development programs 
that focus on strengthening teachers' skills in 
integrating multimodal literacy into their practice. 
These programs may emphasize how teachers 
can incorporate different modes of 
communication (visual, auditory, digital, etc.) into 
their lessons to make learning more engaging, 
inclusive, and effective. Schools could also 
facilitate reflective sessions where teachers 
share and discuss their approaches to 
multimodal literacy, fostering innovative teaching 
strategies that cater to diverse student needs. 
 
Secondly, since creative teaching practices are 
very extensive among teachers, it may be 
recommended that schools continue to invest in 
initiatives that promote and develop creativity in 
teaching. School leaders may encourage 
teachers to explore creative teaching strategies 
that use multimodal literacy to engage students. 
Professional development programs could focus 
on how creativity in teaching can enhance 

student participation, critical thinking, and 
problem-solving. Teachers could be provided 
with resources and opportunities to incorporate 
new and innovative teaching practices into their 
lessons, fostering a more dynamic and student-
centered learning environment. 
 
Thirdly, given the significant relationship 
observed between multimodal literacy and 
creative teaching practices, it may be advisable 
for schools to foster an integrated approach that 
encourages teachers to explore how multimodal 
literacy can enhance creativity in teaching. 
Collaborative workshops or sessions that bridge 
the connection between multimodal literacy and 
creative pedagogy may provide teachers with 
valuable insights into how these areas can be 
used to create dynamic, forward-thinking learning 
environments. By linking multimodal literacy with 
creative teaching practices, teachers may be 
better equipped to engage students and foster a 
more interactive and engaging curriculum that 
prepares students for future challenges. 
 
Finally, recognizing the significant influence of 
multimodal literacy on creative teaching 
practices, it may be recommended that schools 
prioritize the development of teachers’ 
multimodal literacy skills in relation to creative 
pedagogy. Supporting teachers to reflect critically 
on how multimodal literacy can be integrated into 
creative teaching strategies may enhance their 
ability to design adaptive and innovative 
curricula. Offering training opportunities, peer 
feedback, and collaboration for teachers to 
improve their creative teaching practices may 
ensure that the learning experiences offered to 
students are not only engaging but also relevant 
to the demands of the future. This focus on 
multimodal literacy may ultimately contribute to a 
more effective, creative, and student-centered 
learning environment for all learners. 
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data gathered were used exclusively for 
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that the study was conducted with transparency, 
ethical integrity, and full professional 
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